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ABSTRACT OF THE THESIS 

Buddliist monasticisin o r i g i n a t e d from the Buddha i n the s i x t h century 
B.C. and was guided by h i s teachings; Benedictine monasticisin was founded 
by St Benedict of Nursia i n the s i x t h century A.D, and followed the 
teachings of C h r i s t . In both, a c e n o b i t i c a l way of l i f e evolved from an 
e a r l i e r e r e m i t i c a l form of asce t i c i s m . The one great purpose of t h i s 
c e n o b i t i c a l monastic l i f e was the attainment of an a f t e r - l i f e s p i r i t u a l 
goal. Although the l a i t y too could a t t a i n i t , the monk, by the nature of 
his l i f e , was more f u l l y committed to the pu r s u i t of i t ( c h . I I ) . 

Both Buddhist and Benedictine monasticism r e t a i n e d a c e r t a i n measure 
of a s c e t i c i s m , while r e j e c t i n g the r i g o r i s m of other a s c e t i c s of the time 
and of the past. The a s c e t i c a l p r a c t i c e s that were retained—homelessness, 
c e l i b a c y , detachment from the world, s e c l u s i o n and s o l i t u d e — w e r e 
favourable to monasticism from the educational angle, while the 
el i m i n a t i o n of r i g o r i s m too was advantageous e d u c a t i o n a l l y ( c h . I I l ) . 

Monastic l i f e , both Buddhist and Benedictine, was an educational 
process f o r the t r a i n i n g of the monk f o r h i s s p i r i t u a l goal. This 
consisted i n the a c q u i s i t i o n by the monk of a thorough knowledge of the 
teachings of the respective f a i t h and the t r a n s l a t i o n of the teachings 
i n t o concrete l i f e . The t r a i n i n g was of the nature of a formation and was 
pursued i n the 'family' atmosphere of the monastery.''There was no s o c i a l 
or c l a s s d i s t i n c t i o n among the members of the monastic community. The 
q u a l i f i c a t i o n s of the teacher and teacher-pupil r e l a t i o n s had to conform 
to the s p e c i f i c character of monastic education. Great emphasis was l a i d 
on the mental aspect of the t r a i n i n g : monastic education was e s s e n t i a l l y 
a mental and s p i r i t u a l c u l t u r e . Meditation was the main exercise of the 
t r a i n i n g process. There were i n both monastic systems methods of 
co r r e c t i o n and r e h a b i l i t a t i o n of errant monks (oh.IV). 

Monastic l i f e was not only an educational process f o r the monk to 
a t t a i n h i s goal but also made him an educator f o r the purpose of teaching 
and guiding the l a i t y . The monk became a means of continuing the 
educational task of spreading the teachings which the Buddha and Ch r i s t 
entrusted to t h e i r respective f o l l o w e r s . Moreover, the i n t e l l e c t u a l 
c u l t u r e of monastic education disposed the monk f o r s c h o l a r l y and 
l i t e r a r y p u r s u i t s , the purpose of which, too, was e d u c a t i o n a l — t h e 
teaching of the f a i t h . Thus we see monks f u n c t i o n i n g as teachers and 
guides to the l a i t y , t a k i n g the f a i t h to other regions or lands as 
missionaries, undertaking s c h o l a r l y and l i t e r a r y work, copying 
manuscripts and b u i l d i n g up l i b r a r i e s . Monastic a r c h i t e c t u r e and a r t too 
became v i s u a l media f o r r e l i g i o u s i n s t r u c t i o n (ch.V). 



Monastic l i f e and a c t i v i t y were governed by a code of r u l e s — t h e 
Vinaya i n the case of the bhikkhus and the Rule Benedict wrote f o r h i s 
monks. I t was these r u l e s that gave an i n s t i t u t i o n a l character, order and 
harmony, s t a b i l i t y and i d e n t i t y to each monastic system. I t was the r u l e s 
that guided the monks i n t h e i r monastic education as w e l l as i n t h e i r 
various a c t i v i t i e s i n the monastery and outside. A l l the various 
educational aspects of monastic l i f e therefore followed from the code of 
r u l e s each monastic system had ( c h . V l ) . 


